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A STATEMENT OF PURPOSE

Maryland'’s Career Development Model is designed
to assist educators in planning, developing, and
implementing a career development system from
grades K through 16. It provides a philosophical
foundation and a broad outline from which educators
may construct career development programs. The
materials presented will aid local school systems as
they engage in the following activities:

Planning local curricula.

Developing a local philosophy.

Defining a local scope and sequence.

Evaluating the extent to which the goals and

subgoals are contained in current curricular

offerings.

Identifying needed curricular content and

instructional strategies.
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-INTRODUCTION

Career development is a process that begins in childhood and continues throughout life. The
process involves learning about individual likes and dislikes, skills and abilities, and the world of
occupations, and using that knowledge to make decisions about education, careers, and life

goals. Helping all students K-16 to learn how to use a career development process is the
combined responsibility of parents, the community at large, education, and students themselves.
The educational system plays a vital role in the career development process. It is responsible for
implementing a systematic process through which students can develop the skills and knowledge
necessary to make appropriate, informed decisions concerning education and careers and prepare
for lifelong learning.

A career development system is:

e Collaborative- It involves a partnership among all aspects of education and
the community

e Comprehensive- It provides career development information and services for
all students

e Systematic- It uses a planned, sequential approach to the delivery of career
development services

e Interdisciplinary- It provides career development information and services
through a blended instructional process within all curriculum areas

e Competency-Based- It documents student achievement of career
development competencies

Seven process steps form the foundation of Maryland’s Career Development Model:

e Self Awareness- Students discover their interests, skills, strengths and
weaknesses and how they relate to career choice

e Career Awareness- Students participate in career assessments, learn about
the world of work in general, and gain information about specific career fields

e Career Exploration- Students have opportunities to spend time exploring
and asking questions about a variety of career fields

¢ Planning/Decision-making- Students learn how to use a decision-making
process and apply it to developing educational and career plans

e Career Preparation- Students engage in learning that will prepare them for
postsecondary education and careers and gain valuable experience at selected
worksites

o Job Seeking/Advancement- Students learn the key skills needed in getting,

keeping, and advancing in their chosen career fields

e Career Satisfaction/Refocus/Transition- Once entered into a career field,
individuals use the career development process to assess their satisfaction, and
make further career and life decisions




While the process steps may take place at various grade or postsecondary levels, with specific
and appropriate activities, every step is necessary to a comprehensive career development
system. Achievement of competencies associated with the process steps will help ensure that
students meet the goals of public education in Maryland and are prepared for employment and to
pursue further education. Further, once students have learned how to use the career development
process, they will be able to use it throughout their lives.

BACKGROUND

The concept and the reality of career development have traveled a long way in Maryland during
the past few years. Beginning with a state-level commission to study vocational-technical
education in Maryland, career development has moved through several stages: the convening of
a design team; the assembling of a state team; and the ongoing effort to assist local school
systems and community colleges with the design of comprehensive career development
programs. At each step along the way, career development has benefited from and has enhanced
the school improvement movement in Maryland.

In 1988, the Governor’s Commission on Vocational-Technical Education presented the results of
its findings. In its report, Fulfilling the Promise, the commission recommended that vocational-
technical education be restructured. As part of that effort, commission members called for more
effective and responsive “career guidance and placement.” In response, the Maryland State
Department of Education, Division of Vocational-Technical Education, created several design
teams, each led by a consultant and composed of knowledgeable professionals, to develop
designs for a new system.

One of those design teams was assigned the responsibility for developing a system for “career
guidance and placement.” The team, whose members ranged from State Department of
Education staff to secondary and postsecondary teachers and counselors, and local supervisors of
guidance and vocational education, met for two days in the summer of 1990. The product of
their work became the foundation for Maryland’s Career Development Model.

Deciding that the term “career guidance” represented only a small, though important, component
of a process that should enable all students to make informed career and educational choices and
prepare for lifelong learning, members of the team chose the term “career development” to
reflect that larger process. Career development, a developmental and sequential process,
depends on entire communities to achieve its goals: teachers, counselors, parents, and
community employers. The model that team members designed, with its seven process steps,
addressed the entire continuum of career development.

To bring the design team’s work to reality, a State Department of Education team was assembled
and given the task of providing technical assistance in implementing comprehensive career
development programs to local school systems and community colleges. The State Department
of Education team established the Maryland Career Development Steering Committee, charged
with providing direction concerning implementation of the Career Development Model.



CAREER DEVELOPMENT AND SCHOOL REFORM

Coinciding with the creation of the Career Development Model, Maryland embarked on an
ambitious course of school reform. Schools for Success came to encompass new, more rigorous
graduation requirements, as well as performance-based testing:

Graduation requirements eliminated the general track and mandated that all
students graduate prepared for employment and to pursue further education.

School Improvement Teams organized to implement reform at the local level.

The High School Assessment, with its emphasis on Core Learning Goals and
content standards, will assure that students graduating from Maryland schools
have the academic skills to succeed.

Skills for Success, one component of the Core Learning Goals, addresses
students’ need to think creatively, solve problems, and communicate
effectively.

Tech Prep, a college preparatory program designed to combine high academic
standards with technical programs that span secondary and postsecondary
levels, has reinforced the need to incorporate career development services
early in the education process.

Career Connections, Maryland’s School-to-Careers initiative, works within
and extends the system of school reform. In Career Connections, high schools
are organized by career cluster, blended instruction helps students connect
theory and application, and every student has access to career development
services and work-based, experiential learning opportunities.

All these reforms make career development even more important; without strong, comprehensive
career development systems, students would not be able to rationally select and prepare for
careers, or succeed in an increasingly complex world. Maryland’s Career Development Model,
and the process developed to implement it, have become invaluable to educational systems and

institutions.




CAREER DEVELOPMENT: A FOUNDATION FOR
ACHIEVING EDUCATIONAL GOALS

Career development may be seen as a foundation that supports both state and federal-level
education initiatives, as shown in the accompanying illustration. As part of its Schools for
Success initiative, Maryland adopted state goals that parallel federal goals, for example the goal
that appears at the top of the illustration: By 2002, 100% of Maryland high school graduates
will be prepared for employment and to pursue further education.

Supporting the achievement of that goal are several tools:

e new and more rigorous graduation requirements, which include the requirement that
all students complete a four-year educational plan and a career plan, no later than the
beginning of the ninth grade, and that these plans are updated yearly;

e curricular changes that include Maryland’s Core Learning Goals and content
standards, as well as requirements that have eliminated the general track, thus
assuring that all students will be prepared for employment and to pursue further
education;

e the Maryland School Performance Program; and

e federal initiatives, including Tech Prep and School-to-Work (Career Connections in

Maryland).

Comprehensive career development systems form the foundation on which the tools are
anchored. It is well documented that students who view school as meaningful and relevant to
postsecondary plans, and who are engaged in learning, are much more likely to graduate from
high school and to succeed in postsecondary education than students who perceive little
relationship between school and other parts of their lives. Since students must make selections
of high school pathways in middle school, they will need access to appropriate education and
career information prior to making those selections. To help students make connections between
what they are studying and its relevance to their current and future lives, career development
concepts and information will be woven throughout the curriculum. The issue is not one of
“either/or,” in other words, making a choice between academic subjects or career information.
We will do both, and the result will be students who will be prepared to successfully navigate
their future career and life pathways.
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8




MARYLAND CAREER DEVELOPMENT MODEL

The seven steps of Maryland’s Career Development Model can be depicted in two ways: a
graphic configuration, with the steps shown in a sequential format as in Figure 2 below; and in a
circular fashion, emphasizing that career development is truly an ongoing, lifelong process, as in

Figure 3.

Figure 2

PROCESS STEP K-5 |6-8 9-12 |ADULT/ POST
SECONDARY

1. Self Awareness X X X X

2. Cafeer Awareness X X X X

3. Career Exploration X X X

4. Planning/Decision-making X X X

5. Career Preparation X X

6. Job Seeking/Advancement X X

7. Career Satisfaction/Refocus/Transition X X




Career Development Process

PLANNING

ECISION
MAKING

CAREER
PREPARATION
CAREER
EXPLORATION
CAREER
AWARENESS

JOB SEEKING/
ADVANCEMENT

SELF

AWARENESS

CAREER SATISFACTION/
REFOCUS/TRANSITION

Figure 3

This depiction of the career development model emphasizes the ongoing nature of the
career development process. Once learned and experienced, the career development

process can be re-entered and used throughout an individual’s lifetime.
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MARYLAND CAREER DEVELOPMENT MODEL
STUDENT OUTCOMES AND SUGGESTED ACTIVITIES

Figure 4
PROCESS STEP STUDENT OUTCOMES SUGGESTED ACTIVITIES
SELF AWARENESS Identify and assess personal Curriculum connections and
interests, abilities, strengths and blended instruction; family
weaknesses, and their influence on | invelvement; classroom
career choices developmental guidance;
assessment
CAREER AWARENESS Demonstrate the ability to locate, Use of career resources; visits to
use, and understand career career centers; use of VISIONS,
information; demonstrate VISIONS PLUS and/or EXLORE
knowledge of a variety of career CAREERS on the Internet at
clusters; describe possible career http://www.careernet.state.md.us;
choices, based on results of formal | other career information on the
and informal assessment Internet and other software;
curriculum connections and
blended instruction; develop
information on several career
clusters for portfolio; field trips;
parent invelvement; formal and
informal assessments of interests
and abilities, with interpretation
CAREER EXPLORATION Describe potential outcomes of Job shadowing; informational

career decisions

interviewing; parent involvement;
short-term hands-on exploration
activities; mentoring activities

PLANNING/DECISION-MAKING

Develop a career plan

Group guidance activities;
curriculum connections and
blended instruction; assessment;
parent involvement; decision
making activities; portfolio
development

CAREER PREPARATION

Demonstrate skills to enter and
participate in education and
training

Career clusters; Tech Prep;
curriculum connections and
blended instruction; cooperative
education; internships; mentoring
activities; assessment

JOB SEEKING/ADVANCEMENT

Demonstrate skills to prepare to
seek, obtain, and maintain jobs

Curriculum connections and
blended instruction; assessment;
resume preparation; interviewing
practice; portfolio development;
develop and update career plan

CAREER SATISFACTION/
REFOCUS/TRANSITION

Demonstrate skills to make career
transitions

Needs assessment; teach self
evaluation skills; develop and
update career plan
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CAREER DEVELOPMENT SYSTEM
IMPLEMENTATION PROCESS

When combined with a systematic, collaborative approach to implementing student career
development competencies, the process steps of the Career Development Model provide the
framework for a comprehensive career development system. The following represents a
suggested process for implementing a comprehensive career development system. If a local
school system completes the first four steps delineated below, the system is ready to do a self-
assessment, which is included in the Appendix.

Organize a steering committee with representatives from all constituent groups
Develop a vision for a career development system
Review the National Career Development Guidelines, published by the National
Occupational Information Coordinating Committee

e Establish draft student career development competencies
Conduct a self assessment that includes a review of current career development
programs and activities, and the extent to which they are being implemented for all
students
Identify gaps in the currently existing career development program

e Make recommendations for program development by level: elementary, middle,
high, adult

e Develop a system-wide program model, including benchmarks and evaluation

strategies, and how student competencies will be documented

Develop timelines, budget, and persons or offices responsible

Present the model to appropriate staff for feedback

Obtain support from constituent groups

Complete a curriculum match between career development competencies and

currently existing curriculum

Develop appropriate materials and resources

Plan and carry out appropriate staff development activities

e Monitor implementation and ongoing progress, both system-wide and school-specific
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Key:
0 = Indicator not addressed

1 = Minimal progress
2 = Some progress

3 = Moderate progress
4 = Fully operational

LOCAL SCHOOL SYSTEM

CAREER DEVELOPMENT SERVICES

SELF ASSESSMENT

School System:

Date;

Individuals, Titles Completing Assessment:

. : Assessment of . .
Element/Quality Indicator Achievement Comments/Action to be Taken
POLICY
Goal: School system policies support and encourage career 1 2 3 4
development initiatives.
Quality Indicators:
School board policies establish planning and preparation for 1 2 3 4
careers as a major goal of education.
Established policies serve as the basis for delivery of career 1 2 3 4
development services.
Objectives to implement policies are included in the 1 2 3 4
school system’s strategic plan.
STRUCTURE
Goal: Career development services operate within a 1 2 3 4
defined structure.
Quality Indicators:
Management responsibility for career development services 1 2 3 4
is defined.
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LOCAL SCHOOL SYSTEM

CAREER DEVELOPMENT SERVICES

SELF ASSESSMENT

‘ Ea:.o_:\o:m_zw Indicator

7| - Assessment of

Achievement

- Comments/Action to be Taken

Quality Indicators (continued)

A career development management team meets regularly
and members share responsibility for delivery of career
development services.

Staffing of career development services is adequate.

Support and feedback are regularly sought from constituent
groups, including:

employers

families

teachers, counselors, other school staff
students

postsecondary institutions, and
community organizations and agencies

Measurable student competencies: for example, the
National Career Development Guidelines are in place.

Methods for documenting student career development
competencies are in place and used.

Career development services are periodically evaluated and
improved.

Career development services are structured as a continuum,
from pre k — 12, with links to postsecondary institutions and
employment.

17
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LOCAL SCHOOL SYSTEM

CAREER DEVELOPMENT SERVICES

SELF ASSESSMENT
, , : o Assessment of
. 'Element/Quality Indicator . - Achievement Comments/Action to be Taken
uality Indicators: (continued)
Employers receive information about career development 1 2 3 4
services, including opportunities to participate as partners.
Teachers, counselors, and other staff members regularly 1 2 3 4
receive career development information.
Teachers, counselors, and other staff members have 1 2 3 4
opportunities to complete externship experiences with
employers.
A system is in place for selecting, purchasing, 1 2 3 4
disseminating, and evaluating career information materials.
Every school has developed a continuum of career 1 2 3 4
development activities by grade level and includes who is
responsible for carrying out the services, and how student
competencies are documented.
Every School Improvement Plan contains objectives related 1 2 3 4
to career development.
DELIVERY SYSTEM/IMPLEMENTATION
Goal; Career development services are delivered in a 1 2 3 4
comprehensive and systematic program for all students.
uality Indicators:
All elementary school students engage in career 1 2 3 4
development activities related to self and career awareness.
All middle school students engage in career development 1 2 3 4
activities related to self and career awareness, and career
exploration.
4

19

20




LOCAL SCHOOL SYSTEM

CAREER DEVELOPMENT SERVICES

SELF ASSESSMENT

z
5

Element/Quality Indicator

Assessment of
Achievement

Quality Indicators (continued)

Prior to grade 10, all students have an opportunity to assess

or identify their career-related skills, interests, and abilities.

All high school students engage in career development
activities related to self and career awareness, career
exploration, career preparation, and job seeking skills.

Career development concepts and activities are integrated
into high school Core Learning Goals, including Skills For
Success.

All high school students have programs of study that are
updated regularly and match career interests and goals.

At grades 10, 11, and 12, additional career assessments are
made available to all high school students.

All high school students are enrolled in career clusters
and/or pathways.

All content areas at all levels include career-related
concepts and activities.

All teachers at all levels are expected to use career-related
content to support student achievement goals.

Teachers are trained and act as career advisors.

Counselors facilitate career development services for
students.

Comments/Action to be Taken

21




LOCAL SCHOOL SYSTEM

CAREER DEVELOPMENT SERVICES !

Comments/Action to be Taken

Quality Indicators: (continued)

A comprehensive career information delivery system, e.g.,
VISIONS and/or EXPLORE CAREERS, is used by all
middle and high school students.

Career resources are available for student use.

All students use print, video, and Internet career resources
as part of a comprehensive career development program.

Family members are trained and involved in helping
students with educational and career planning.

All students have opportunities to participate in experiential
learning activities, for example:

career exploration, e.g., job shadowing, information,
interviews

internships, Cooperative Education
All students participate in transition activities to prepare
them for employment and/or postsecondary education, for
example:

Résumé development

Interviewing skills

Portfolio development, and

Meetings with postsecondary and/or employer
representatives

SELF ASSESSMENT
Assessment of
Achievement

1 2 3 4
1 2 3 4
1 2 3 4
1 2 3 4
1 2 3 4
1 2 3 4
1 2 3 4
1 2 3 4
1 2 3 4
1 2 3 4
1 2 3 4
1 2 3 4

23
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POSTSECONDARY
CAREER DEVELOPMENT SERVICES

SELF ASSESSMENT
Key:
0 = Indicator not addressed Postsecondary Institution:
1 = Minimal progress Date:
2 = Some progress Individuals, Titles Completing Assessment:

3 = Moderate progress
4 = Fully operational

, Assessment of
Element/Quality Indicator == Achievement Comments/Action to be Taken

POLICY

Goal: College policies support and encourage career 0 1 2 3 4
development initiatives.

Quality Indicators:

College mission incorporates planning and preparationfor |0 1 2 3 4
careers as a major goal.

Career planning and preparation objectives areincludedin [0 1 2 3 4
the college’s strategic plan.

STRUCTURE

Goal: Career development services operate within a 0 1 2 3 4
defined structure.

Quality Indicators:

Management responsibility for career development services [ 1 2 3 4
is defined.

A campus-wide career development management team 0 1 2 3 4
meets regularly and members share responsibility for
delivery of career development services.

25 q . 26




POSTSECONDARY

CAREER DEVELOPMENT SERVICES

SELF ASSESSMENT

, Eo:.onto..s_.:w Indicator

- Assessment of

Achlevement

Comments/Action to be Taken

Quality Indicators (continued)

Support and feedback are regularly sought from constituent
groups, including:

employers

faculty members, student development staff and
continuing education staff

students

alumni

k-12 education community, and
community organizations and agencies.

Measurable student competencies: for example, the
National Career Development Guidelines are in place.

Methods for documenting student career development
competencies are in place and used.

There is a process in place and used for assessing students’
career development status and needs.

The college has identified appropriate career development
activities for all phases of student involvement with the
college, i.e.:

outreach/recruitment

admissions/assessment

27




POSTSECONDARY

CAREER DEVELOPMENT SERVICES

SELF ASSESSMENT

Element/Quality Indicator

hwmmmuiann of
Achievement

Comments/Action to be .Ha_a.r

b:a_mp. Indicators (continued)
preparation
curriculum
student support
transition

Career development services are periodically evaluated and
improved.

Career development services link to k-12 education, other
postsecondary education, and employment.

Employers receive information about career development
services, including opportunities to participate as partners.

Students, faculty, counselors, and other staff members
regularly receive career development information.

Faculty, counselors, and other staff members have
opportunities to complete externship experiences with
employers.

Faculty members are trained and act as career advisors.
A system is in place for selecting, purchasing,
disseminating, and evaluating career development

materials.

An office is in place for the purpose of coordinating
experiential career opportunities for students.
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POSTSECONDARY
CAREER DEVELOPMENT SERVICES
SELF ASSESSMENT

e o L, Assessment of _ ,
Element/Quality Indicator Achievement Comments/Action to be Taken

DELIVERY SYSTEM/IMPLEMENTATION

Goal: Career development services are deliveredina 0o 1 2 3 4
comprehensive and systematic program for all students.

uality Indicators:

All students have an opportunity to assess or identifytheir [0 1 2 3 4
career-related interests, skills, and abilities.

Career counseling is available to all students. 6 1 2 3 4

Instructional faculty have access to methods and materials 0 1 2 3 4
for discipline-related career development content.

Students have access to career-related information in course | 0 1 2 3 4
content.

Students receive information on the availability of career 6 1 2 3 4
development services.

A career information delivery system, e.g., VISIONS 0 1 2 3 4
and/or EXPLORE CAREERS, SIG], is available and
accessible to all students.

Students have access to career resources, e.g., Internet,
published sources.

Students have multiple opportunities to learn about and use
the career development process.

Credit and/or non credit career planning courses are
available and offered at convenient times and locations.

Faculty and staff contribute to the selection of career
information materials.

10
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POSTSECONDARY
CAREER DEVELOPMENT SERVICES
SELF ASSESSMENT

Element/Quality Indicator -

Assessment of . AT ‘ . P
-Achievement - - .. - Comments/Action to be Taken

Quality Indicators (continued)

All students have opportunities to participate in experiential
learning activities, for example:

career exploration

job shadowing

information interviews
Cooperative Education/intemships
clinical placements

community service learning

Transition services are in place and available to all students,
for example:

job placement assistance
transfer information

community referral

33
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